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Educational achievements of migrant schoolchildren in Moscow 
Artem Kamaev and Edgar Demetrio Tovar-García1 
National Research University Higher School of Economics, Russian Federation 
 
Abstract 
This article examines how migrant background influences educational outcomes of 
schoolchildren in Moscow and its oblast (region). We use logit regressions for panel data, over 
the years 2010 to 2013, taken from the Russia Longitudinal Monitoring Survey (RLMS-HSE). 
As dependent variable we use educational progress approached by school grades as reported by 
parents or adult relatives. In addition, our econometric specification includes control variables 
such as socioeconomic status, type of school, health issues, gender, and age, to test the impact of 
migration status on the probability of being classified as a successful or unsuccessful student. 
The findings suggest that there is no difference between migrant and native schoolchildren, that 
is, migration background does not influence the educational achievements of pupils. On the other 
hand, as we expected, socioeconomic status has a negative impact on the probability of being 
classified an unsuccessful student. Boys have lower probabilities than girls of being classified as 
excellent students. Attendance of public regular schools negatively affects the probability of 
being an excellent student, health issues do not significantly affect the academic performance, 
while older students are low-performing. 
Keywords: migration background; educational achievement; logit regression; Moscow   
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Educational achievements of migrant schoolchildren in Moscow 
 
1. Introduction 
After the collapse of the USSR, the Russian Federation came under a rising flood of immigrants 
who principally came from the former Soviet republics. According to the Russian Federal 
Migration Service (FMS) from 1991 to 2000, over 8.5 million migrants arrived to Russia for 
permanent residence, and the net migration reached 4.7 million. Between the years 2001 and 
2010, the figures are lower, but still very relevant, around 2.3 million migrants arrived to Russia 
for permanent residence, and the net migration amounted to 1.5 million. Thus, Russia became a 
large center of attraction for migrants, thanks to better economic conditions in comparison with 
the neighbouring countries.  
It is important to note that many of these migrants illegally live and work in the major Russian 
cities. Moscow agglomerates the economic and political resources of the Russian Federation, and 
it is the most attractive city for internal and international migrants. According to the Federal 
Migration Service, over 2.5 million migrants live in the Moscow region, and according to the 
population census 2010 every second resident of Moscow aged 25-30 did not live in the city in 
1989. Approximately 10% of migrants come from other countries, but half of them are Russians. 
Many of these migrants arrived with their families, and the FMS suggests that 70 thousand 
children of migrants are living in Moscow. According to estimations of the Department of 
Education, about 30 thousand children of foreign nationals studied in Moscow schools in 2012.  
Many are the challenges from this migration process, but in this context, our research is 
motivated by this question: How does migrant background influence the educational 
achievements of school students in Moscow? Despite the relevance of migration in Russia, there 
are a few studies describing educational outcomes of migrant schoolchildren and their problems 
of integration, such as xenophobia, tolerance, and language concerns (Gulyaeva, 2010; 
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Zayonchkovskaya, Florinskaya, Poletaev, & Doronina, 2014).  Nevertheless, it seems that native 
schoolchildren do not outperform their migrant peers. In Saint Petersburg, the empirical evidence 
suggests that migrants, particularly second generation migrants, have better educational 
outcomes (D. Alexandrov, Baranova, & Ivaniushina, 2012; Lukianova, 2011). Recently, Tovar-
García (in press) did not find any advantage or disadvantage in the educational achievements of 
the children of migrants in Russia. Thus, some results seem to support the immigrant paradox 
hypothesis, which states that migrant children outperform their native peers thanks to optimism, 
experience, and cultural characteristics (Kao & Tienda, 1995; Vaquera & Kao, 2012).  
In the current paper we extend the work developed by Tovar-García (in press), focusing on 
children of migrants living in Moscow and its oblast. We use data from the Russia Longitudinal 
Monitoring Survey (RLMS-HSE). Since the year 2010, this survey includes a key question on 
school grades used as dependent variable in this research. We used panel data from 2010 to 2013 
and logit regressions to test the impact of migration background on educational progress. 
As Tovar-García (in press), our results suggest that migration background does not affect school 
grades (reported by parents). This finding does not support the immigrant paradox hypothesis, 
but it also rejects the downward assimilation hypothesis, which states that children of migrants 
can obtain only low educational achievements, a typical finding in developed countries  (Suárez-
Orozco et al., 2010). Our findings agree with the classic view, which states that there should not 
be differences in academic performance between immigrant and native students  (Lin & Lu, 
2014). 
The article proceeds as follows. Section 2 presents a brief review of literature. Section 3 
describes the data and variables used in this study. Section 4 outlines the empirical strategy, 
which mainly consists of logit regressions, and presents the results. Section 5 concludes. 
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2. Literature review 
As it was stated, in Russia and particularly in Moscow the number of migrants has been 
increasing during the last decades, and there are different reasons for this migration. Some 
migrants come to Russia because of unemployment in their home countries, because of political 
reasons, violence, family concerns, and so on. It is worth noting that many migrants decide to 
take their children with them, consequently, we face several issues on the adaptation process of 
migrant schoolchildren.  
According to the statistics of Federal Migration Service (FMS), there are about 70 000 migrant 
children in Moscow. However, the figures vary depending on the source, because there are no 
specific researches and surveys on migrant children, not only in Moscow, but also in all the 
Russian Federation. In the years 2006-2007, according to the Center for Sociological Research at 
the Ministry of Education of Russia, 23 900 children of foreigners attended Moscow schools, 
and as for the pre-school institutions, a third of migrant children attended kindergartens. In 2012, 
about 30 000 children of foreign nationals were studying in Moscow schools. These figures are 
still relevant, although it considerably differs from estimations by the FMS. Remarkably, even 
deputies of the Russian Parliament, who are trying to toughen laws on migration concerns, do 
not know the exact figures about migrant children. 
Zayonchkovskaya et al. (2014) using a sample of 74 migrant respondents, found that about one-
third of the migrants (37%) have underage children, and the vast majority has one or two 
children (See Figure 1). According to this research, the average amount of children that migrants 
take with them equals 1.3. The data also suggest that about 28.2% of migrant women took their 
children with them. The poll for Moscow residents with children under 18 years of age revealed 
a widespread of schools with migrant students, and 35% of Muscovites indicated coeducation of 
their children with children of migrants.  
 
 Figure 1. The proportion of migrants with children
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problematic groups of migrant children are from the republics of the North Caucasus (Dagestan, 
Chechnya, and others). It seems that these children have different ways to see the life, 
particularly migrant boys grow up quickly and their life experiences are richer. They are often 
less infantile, know more about everyday problems, and often act as opinion leaders in the 
classroom (Gulyaeva, 2010; Zayonchkovskaya et al., 2014).  
Tutors also represent a challenge for migrant schoolchildren. The system of remuneration for 
teachers, providing bonuses for extra work, does not contain incentives for the extra effort with 
migrant children. As a result, teachers working in classes with many migrant children, actually 
have a feeling of lower wages, because they face several difficulties teaching in classrooms with 
migrants without additional compensation. Consequently, many teachers try to avoid admission 
of migrant children, and they lack motivation and attitude to work with them (Zayonchkovskaya 
et al., 2014).  
Despite of all these concerns, it is relevant to mention that in Russia all children have the right to 
receive education, as it is stated in the Russian Constitution, in the Federal Law on Education 
modified in the end of the year 2012, besides this is reinforced by the Convention on the Rights 
of the Child and regional legislative acts (Zayonchkovskaya et al., 2014). 
 
2.1 Migration background and educational outcomes 
All detected correlations between the school success of children and the type of employment and 
income of their parents do not give enough explanation of how actually migrant experience and 
the nature of the adaptation of the children influence themselves in their new conditions of life. 
Moreover, studies on adaptation should not be limited only to the first years of migration 
(Suárez-Orozco et al., 2010). Firstly, we should recognize that many factors influence 
educational outcomes; there are regional components, social status, migration trajectories, 
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ambitions, the cumulative effect of various levels of conflict, the nature of the school culture, 
interschool practices and network interaction, Internet, ethnicity, age, gender and so on.  
The mentioned factors can be analyzed under the cultural capital theory and/or the social capital 
theory (Coleman, 1988; DiMaggio, 1982; Tovar-García, 2012). Pierre Bourdieu, one of the most 
famous representatives of the French school for social research in his work “The Forms of 
Capital” written in the 1986 described three types of capital: economic, social and cultural 
capital. Close to James Coleman’s ideas, Bourdieu defines social capital as resources, based on 
family relationships and relationships in the group membership (Bourdieu, 1986). The 
membership and collective actions give people support in the form of collective capital, that is, 
collectively owned capital, through reputation and trust people will be able to obtain advantages 
in different social concerns. These relationships can exist only in a practical state in the form of 
material or symbolic exchange, which contributes to the maintenance of the system. They can 
also be socially institutionalized and guaranteed by the common name (the name of the family, 
class, tribe, schools, parties and so on). Overall, social capital depends on other forms of capital, 
such as cultural or symbolic capital.  On the other hand, cultural capital can exist in three forms: 
in the embodied state (long-lasting dispositions of the mind and body), in the institutionalized 
state (academic qualifications), and in the objectified state (cultural goods). The fundament of all 
forms of capital is the economic capital, that is, the possession of a range of goods.  
Perna (2000) studied how these forms of capital, or background, influence students’ educational 
achievements in American schools. She studied impacts from economic capital (parental 
education, income, occupation and items in the home), academic capital (participation in 
academic curricular program and participation in advanced placement program), structural 
capital (public school, urban or rural, and percent of Blacks and Hispanics in the student body), 
social and cultural capital (mothers’ expectations, proportion of friends planning to attend an 
university, and other indicators about friends, relatives, teachers, guidance counselors and/or 
coaches, and tools as private classes, books, video, and computer programs). Her findings 
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suggest that levels of capitals, in particular socio-cultural capital, predict educational outcomes. 
Given this, we can expect that children of migrants lack capital(s), and consequently they obtain 
lower educational outcomes.  
In the USA, most of the empirical evidence supports the previous statement. It seems that poor 
social environments in the schools negatively affect the educational achievements of migrant 
pupils. There are no working adaptation mechanisms, such as academic support for migrants, 
after-schooling activities, or information about future possibilities of education in college or 
university. Moreover, it is possible to identify a significant effect of social capital and 
interactions in the school on educational outcomes of migrants. For migrants, positive 
relationships with their family, community, and school members relate to their well-being and to 
their performance at school (Suárez-Orozco et al., 2010). We can find a high correlation between 
parents pre-migration education and educational performance of their children, where parents 
with higher levels of education correlate positively with children’s school grades (Pong & 
Landale, 2012). In general, migration implies residential and school moves, which is associated 
with poor school performance, because these moves lead to losses in social ties, which in turn 
affects school performance (Pribesh & Downey, 1999). 
Vaquera and Kao (2012) studied the educational achievements of migrant students in Spain, 
using longitudinal data and linear estimation techniques, the findings suggest a gap on the 
educational outcomes between native students and migrants, with relevant differences by gender. 
In general, until the third generation, we can say that migrants are assimilated to the new 
environment (but only women migrants are better in language and math subjects.). Newcomers 
and second generation migrants presented educational disadvantages. The results suggest that 
one of the most influential factors of academic achievements is the migrants’ social environment: 
friends' attitude to studies and the general class climate. Actually, it seems that Vaquera and Kao 
(2012) expected to find evidence for the immigrant paradox hypothesis in Spain. This hypothesis 
claims that migrant students outperform their native peers, because migrants are optimistic and 
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have difference experiences, from the country of origin and in the hosting country, helping them 
to succeed in the school. In the USA, particularly immigrants from Asia outperform their native 
peers, thanks to cultural characteristics and parental involvement in educational concerns  (Kao 
& Tienda, 1995; Kao, 2004; Tovar-García, in press). Children of migrants study very hard, they 
know that the conditions in the hosting country can affect them negatively, and therefore, they 
need an extra effort, and they will do it because their parents have similar attitudes in the 
migration process. However, most of the empirical evidence supports a downward assimilation, 
and it is not clear whether migrants can outperform their native peers (Tovar-García, in press). 
In the case of Russia, previous studies found evidence for the positive impact of the forms of 
capital on educational outcomes, although other factors (gender and language use) play a more 
relevant role (Roshchina, 2010; Tovar-García, 2013a, 2013b, 2013c, 2014). However, there are 
only a few studies on migrant children in Russia, probably because Russia is a relatively new 
immigration country, yet with needs for policies on these concerns (Malakhov, 2014).  
Most of the studies on educational outcomes of the children of migrants have been conducted in 
Saint Petersburg (D. Alexandrov et al., 2012; Lukianova, 2011). As it is expected, these children 
face problems for socio-psychological adaptation: xenophobic sentiments in the class, language 
concerns, intolerance, hierarchy relations among students, gender differences, anti-school 
culture, lacks of enthusiasm, and ethno-related environments (Gulyaeva, 2010; Kolebakina, 
2011; Mukomel’, 2013; Zayonchkovskaya et al., 2014). However, migrant schoolchildren are 
strongly focused on their studies, they are more disciplined, and second generation migrants, in 
particular, seem to slightly perform better than native students (Lukianova, 2011). It seems that 
first generation migrants are affected by school reallocations, they change their schools two or 
three times during the compulsory education process (Mukomel’, 2013).  
The Scientific-Educational Laboratory Sociology of Education and Science at the National 
Research University Higher School of Economics in Saint Petersburg conducted a deep survey 
on issues of migrant schoolchildren (D. Alexandrov et al., 2012). Using qualitative and 
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quantitative research methods, the results suggested that the Russian legislation makes difficult 
the stay in Russia of migrant children, for instance, several concerns on the registration system. 
It is worth noting that the Federal Law on Education changed in the end of the year 2012, 
facilitating the access to education for children of migrants, but many school principals, in 
practice, do not support the main principles of this new law. However, in Saint Petersburg, 
migrants mention that they rarely face manifestations of ethnic discrimination. Thus, migrant 
children present high levels of learning motivation, and in comparison with native students they 
have similar levels of school performance.  
In the current research we follow the work developed by Tovar-García (in press), who study a 
representative sample of students for all Russia taken from the Russia Longitudinal Monitoring 
Survey (RLMS-HSE). He used logit regressions for panel data and his findings do not suggest 
that children of migrants have school advantages or disadvantages (as it should be according to 
Lin and Lu (2014)). His econometric method included a dummy variable to control the impact 
on educational outcomes of Moscow and Saint Petersburg. Nevertheless, assuming that the 
situation in Moscow should significantly differ from the rest of Russia, in the current research 
we develop new tests using a sample of students located in Moscow and its oblast.  
 
3.  Data and variables 
As mentioned above, we use the Russia Longitudinal Monitoring Survey data (RLMS-HSE), 
conducted by the Higher School of Economics in cooperation with Demoscope, the University of 
North Caroline, and the Institute of Sociology of the Russian Academic of Sciences. The data 
has been gathering annually since 1992, and this is still the only monitoring survey of social and 
economic spheres for all Russia. Leading world experts developed the questionnaires and main 
concepts for the research, with the intention to examine the developments of the country after the 
perestroika.  
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The survey covers items on income, expenses, investment, employment, welfare, health and 
nutritional status, among others. Nevertheless, information about educational outcomes of 
schoolchildren and their migration status is not a main concern, including only a few interesting 
questions from the year 2010, consequently this research uses data over the years 2010-2013. 
 
3.1 Dependent variable 
Table 1 shows descriptive statistics for all variables used in this research. From the questionnaire 
for children, we use as dependent variable answers to the question “How would you estimate 
(his/ her) progress…?” Parents or an adult relative selected among the following options: 
1. Almost all the grades are five - 01,  
2. Basically all the five and the four - 02,  
3. Basically all the four - 03,  
4. Basically all the four and three - 04,  
5. Basically all the three - 05,  
6. Basically all the three and often the two - 06,  
7. Marks are not given - 96,  
8. Doesn’t know - 97,  
9. Refuses to answer – 98 
We recoded this variable to obtain a dummy variable (DUMMYGRADE5) taking the value of 
1for the 1st option, that is, taking the value of 1 for excellent educational progress for pupils with 
school grades of 5 (13% of students). As a key second dependent variable, we use other dummy 
variable (DUMMYGRADE3), taking the value of 1for the 5th and 6th options, that is, taking the 
value of 1 for unsuccessful educational progress for pupils with school grades of 3 and 2 (4% of 
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students). Note that in the Russian schools the grading system varies from 0 to 5. 0-2 are the 
lowest marks, in practice the lowest mark is 2, teachers, formally, do not assign lower grades, 
and the most common marks are 3, 4 and 5 (Alòs i Font & Tovar-García, 2015). 
 
Table 1. Descriptive statistics 
Variable Obs. Mean 
Std. 
Dev. Min Max 
DUMMYGRADE5 801 0.13 0.34 0 1 
DUMMYGRADE3 801 0.04 0.20 0 1 
DUMMYMIGRATION 882 0.18 0.39 0 1 
SES 882 1.09 0.59 0 3 
PUBLICSCHOOL 472 0.68 0.47 0 1 
HEALTH 876 3.76 0.51 2 5 
AGE 694 9.83 2.00 6 14 
MALE 694 0.52 0.50 0 1 
Source: Authors’ calculations using RLMS-HSE data 
 
3.2 Independent variables 
The main goal of the research is to examine the impact of migrant background on academic 
achievements, and we control its impact using variables on socio-economic status, type of 
school, health issues, sex, and age. Therefore, the key independent variable is a dummy variable 
for the migrant status (DUMMYMIGRATION), that is, whether or not the student was born in 
the place where he/she lives. In the questionnaire, this issue is stated asking to parents “Was 
[Name of child] born in another settlement or in the one where he/she is living now?” Then, if 
the child was born in another settlement we coded the variable 1, and coded 0 otherwise.  
In our sample 18% of students reported to be migrants. In a first exploration and analysis of the 
data, using cross tabulations and correlations coefficients, we do not identify disadvantages or 
advantages for migrant students. We found a higher percentage of migrants students with the 
highest grade (17.76%) in comparison with native students (12.48%), but there are more 
migrants with the lowest grade (5.92%) than native students (3.7%), see Table 2. 
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Table2. Cross tabulations 
DUMMYGRADE5 DUMMYGRADE3 
DUMMYMIGRATION 0 1 Total 0 1 Total 
0 
568 81 649 625 24 649 
87.52% 12.48% 100% 96.3% 3.7% 100% 
81.96% 75% 81.02% 81.38% 72.73% 81.02% 
1 
125 27 152 143 9 152 
82.24% 17.76% 100% 94.08% 5.92% 100% 
18.04% 25% 18.98% 18.62% 27.27% 18.98% 
Total 
693 108 801 768 33 801 
86.52% 13.48% 100% 95.88% 4.12% 100% 
100% 100% 100% 100% 100% 100% 
Source: Authors’ calculations using RLMS-HSE data 
 
3.2.1 Control variables 
We use a proxy variable for student’s socioeconomic status (SES) using responses to the 
question “Does he/she have a personal … (1) Mobile PC, notebook, laptop, netbook, (2) 
Smartphone, Communicator, i-Phone, (3) Cell phone?” There are five possible responses 
including 1) Yes, 2) No, 3) Used by several family members, 4) Doesn’t know or 5) Refuses to 
answer. We gave 1 point for each positive answer and 0.5 points for use of the object by other 
family members. Schoolchildren with higher values on this proxy of SES should have better 
school grades, as the theory predicts (Tovar-García, in press). 
We include a dummy variable coded 1 for pupils attending regular public schools 
(PUBLICSCHOOL), and coded 0 for other schools with gymnasium classes, comprehensive 
college or lycee, non-residency school, and school with specialization on subjects such as 
mathematics, foreign language, and other subjects. A priori, regular schools would be associated 
with lower performance compared to other school types (Tovar-García, in press). 
To explore and control for health issues we include a categorical variable (HEALTH), from 1 to 
5, 1 is for very poor health, 2 for poor, 3 for not a good, but not bad, 4 for good health, and five 
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for very good health conditions.  This variable could be relevant for migrants in Russia, because 
they have difficulties to access the state health services. 
 It is relevant and necessary to explore whether the effects of migration differ depending on 
gender, therefore, we use a dummy variable (MALE) coded 1 for boys (52% of students). We 
also use as control variable the student’s age (AGE), to explore and control for correlations 
between educational achievements and the age of the pupils. The sample includes schoolchildren 
from 6 to 14 years old, but 99% of the students are 7-13 years old. Table 3 presents the 
correlation matrix for all variables. 
 
Table 3. Correlation matrix (Pearson correlation coefficients) 
(1) (2) (3) (4) (5) (6) (7) (8) 
DUMMYGRADE5 (1) 1 
      
 
DUMMYGRADE3 (2) -0.082 1 
     
 
DUMMYMIGRATION (3) 0.061 0.044 1 
    
 
SES (4) 0.049 -0.044 0.005 1 
   
 
PUBLICSCHOOL (5) -0.080 0.069 0.012 -0.069 1 
  
 
HEALTH (6) 0.062 -0.035 0.027 0.041 0.053 1 
 
 
AGE (7) -0.076 0.120 0.024 0.270 -0.027 -0.062 1  
MALE (8) -0.052 0.003 0.036 0.019 -0.006 0.033 0.028 1 
Source: Authors’ calculations using RLMS-HSE data 
 
4. The empirical strategy 
Because our dependent variable is dichotomous, we use logit regressions for panel data with 
random effects to test the impact of migration background on educational progress. The baseline 
model is give by equation (1). All variables have been defined in the previous section. 
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Table 4 summarizes the main results. Column 1 presents the regression coefficients when the 
dependent variable is DUMMYGRADE5, that is, for excellent students, those whose grades are 
all the five. The results do not suggest advantages or disadvantages for migrant children, 
although the coefficient for DUMMYMIGRATION is positive (0.55), it is statistically 
insignificant. In other words, to be a migrant do not affect the probability of being classified as 
excellent student. Because the inclusion as control variable of the dummy variable for public 
school is decreasing the sample size, we ran a second regression (see column 2) excluding this 
variable from the analysis. The main findings did not change, that is, the migration status does 
not influence the educational progress of pupils. 
The regression on DUMMYGRADE3, that is, for unsuccessful students, those whose grades are 
all the three and two, is presented in the column 3. The results do not suggest any effect of 
migration status on the probability of being classified as unsuccessful students. We again 
removed the dummy for public school (see column 4), to increase the sample size, and the result 
is robust to this change. Thus, in Moscow migrants students do not outperform their native peers, 
and also they do not suffer academic disadvantages due to their migration condition. 
Consequently, our findings for the case of Moscow are similar to those reported in Saint 
Petersburg and for the country (Tovar-García, in press). 
In general, the control variables present the expected effects, although the proxy for 
socioeconomic status (SES) only suggests a negative impact in the probability of being classified 
as unsuccessful student. Students attending public schools (PUBLICSCHOOL) have lower 
probabilities of being classified as excellent students, but these schools do not affect the 
likelihood of being classified as unsuccessful student. Boys have lower probabilities than girls of 
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being classified as excellent students, but gender does not affect the probability of being 
classified as unsuccessful student. This academic gap has been noted before in the literature 
(Tovar-García, 2013a, 2014). Health issues do not affect the probabilities of being classified as 
unsuccessful student or excellent student.  
Interesting to note that AGE has a negative impact on the probability of being classified as 
excellent student, and a positive impact on the probability of being classified as unsuccessful 
student. This concern has been noted by Tovar-García (in press) and it deserves a particular and 
deeper analysis.  
 
Table 4. Regression coefficients of migration background and control variables on 
educational progress 
 
DUMMYGRADE5 
(excellent student) 
DUMMYGRADE3 
(unsuccessful student ) 
 (1) (2) (3) (4) 
DUMMYMIGRATION 0.55 0.62 1.19 0.90 
SES -0.18 0.15 -0.92 -1.17** 
PUBLICSCHOOL -1.06*  1.44  
HEALTH 0.16 0.06 0.64 0.06 
AGE -0.42** -0.19** 0.59* 0.52*** 
MALE -1.32** -0.62* 0.44 0.74 
Constant 1.37 -1.18 -15.65*** -10.96*** 
No. of observations 376 624 376 624 
Source: Authors’ calculations using Stata 
* significant at 10% level; ** significant at 5% level, *** significant at 1% level 
 
5. Conclusions 
Based on the Russian Longitudinal Monitoring Survey (RLMS-HSE), using cross tabulations, 
correlation analysis, binary logistic regressions for panel data, and controlling for socioeconomic 
status, type of school, health issues, gender, and age, our findings suggest that migration 
background does not influence the educational achievements of schoolchildren in Moscow. 
Overall, to be a migrant school student do not effect the probabilities of being classified as an 
excellent student with the highest school grades, or the probabilities of being classified as an 
unsuccessful student with the lowest school grades.  These results agree with previous findings 
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for Russia (Tovar-García, in press), and with the normative-classic view that there should not be 
differences in academic performance only as a result of the migration status (Lin & Lu, 2014).  
In general, the control variables presented the expected effect, but it is interesting to note that 
younger students have higher probabilities of being classified as successful students. In addition, 
girls have higher probabilities of being classified as excellent students, but gender does not affect 
the probabilities of being classified as low-performing student.  
We can expect that migration flows to Moscow will increase in the future, although we did not 
find academic disadvantages for migrant students, we can also expect an increase of sentiments 
against migrants, which can affect their educational achievements and integration. Therefore, 
policy makers can learn from the experience of developed countries with several decades 
confronting migration concerns.  
The data set is a major limitation of this research; we removed several observations from the 
regression analysis because of non-responses. Consequently, future research for Russia should 
attempt to develop surveys with focus on migrant children. For instance, recent results for 
Moscow, Saint Petersburg, Leningrad region, Tomsk, and Pskov (D. A. Alexandrov, 
Ivaniushina, & Kazartseva, 2015) suggest that, as it is expected, the majority of migrant pupils 
live in Saint Petersburg and Moscow, and  internal migration is higher than the international 
migration. Moreover, nowadays, migration from Central Asian countries is more intensive. Thus, 
the main task of the Government should be a statistical system on migration concerns, 
accounting for illegal migration. Simply, if the statistics over migrants are unknown, it is not 
possible to formulate the adequate migration policy.  
 
References 
Alexandrov, D. A., Ivaniushina, V. A., & Kazartseva, E. V. (2015). Ethnic Composition and 
Migration Status of Primary and Secondary School Students in Russia. Voprosy 
18 
 
Obrazovaniya, (2), 173–195. doi:10.17323/1814-9545-2015-2-173-195 
Alexandrov, D., Baranova, V., & Ivaniushina, V. (2012). Migrant children in Russia. Migration, 
ethnicity and segregation in St. Petersburg (No. SESL WP 001). Saint Petersburg. 
Retrieved from 
http://www.hse.ru/pubs/lib/data/access/ticket/138599631141da1780f3ff959439a2413694cc
0605/Preprint2012.pdf 
Alòs i Font, H., & Tovar-García, E. D. (2015). Factors affecting the knowledge of Chuvash 
language amongst school students in Russia. Sociolinguistic Studies, 9(4), 345–372. 
doi:10.1558/sols.v9i4.26771 
Bourdieu, P. (1986). The Forms of Capital. In J. Richardson (Ed.), Handbook of Theory and 
Research for the Sociology of Education (pp. 241–258). New York: Greenwood Press. 
Coleman, J. S. (1988). Social capital in the creation of human capital. American Journal of 
Sociology, 94, 95–120. Retrieved from http://www.jstor.org/stable/2780243 
DiMaggio, P. (1982). Cultural Capital and School Success: The Impact of Status Culture 
Participation on the Grades of U.S. High School Students. American Sociological Review, 
47(2), 189–201. 
Gulyaeva, A. N. (2010). Sotsiokul’turnaya adaptatsiya detey migrantov (Sociocultural adaptation 
of Migrant children). Psikhologicheskaya Nauka I Obrazovanie, (5), 158–167. Retrieved 
from http://psyedu.ru/files/articles/psyedu_ru_2010_5_1964.pdf 
Kao, G. (2004). Parental Influences on the Educational Outcomes of Immigrant Youth. 
International Migration Review, 38(2), 427–449. Retrieved from 
http://www.jstor.org/stable/27645384 
Kao, G., & Tienda, M. (1995). Optimism and Achievement: The Educational Performance of 
Immigrant Youth. Social Science Quarterly, 76(1), 1–19. Retrieved from 
19 
 
http://crcw.princeton.edu/migration/files/October 2009/Kao and Tienda.pdf 
Kolebakina, E. (2011, May 20). Moskovskie roditeli vzbuntovalis’ protiv migrantov. KM.ru, p. 
1. Retrieved from http://www.km.ru/v-rossii/2011/05/20/migratsionnaya-politika-v-
rossii/moskovskie-roditeli-vzbuntovalis-protiv-migrant 
Lin, E. S., & Lu, Y. (2014). The educational achievement of pupils with immigrant and native 
mothers: evidence from Taiwan. Asia Pacific Journal of Education. 
doi:10.1080/02188791.2014.922049 
Lukianova, E. (2011). Obrazovatel’nye dostizheniya detey migrantov (po materialam oprosa v 
Sankt-Peterburge) [Educational achievements of migrant children (on the base of Saint 
Peterburg's poll)]. The Journal of Social Policy Studies, 9(3), 319–338. Retrieved from 
http://jsps.hse.ru/data/2012/04/09/1251177951/Lukianova_obrazovatelnye dostijenia.pdf 
Malakhov, V. S. (2014). Russia as a New Immigration Country: Policy Response and Public 
Debate. Europe-Asia Studies, 66(7), 1062–1079. doi:10.1080/09668136.2014.934140 
Mukomel’, V. (2013). Integratsiya migrantov: Rossiyskaya Federatsiya. Retrieved from 
http://www.carim-east.eu/media/CARIM-East-RR-2013-01_RU.pdf 
Perna, L. W. (2000). Racial/Ethnic group differences in the realization of educational plans. In 
Annual Meeting of the American Educational Research and Improvement (p. 32). New 
Orleans: American Educational Research Association. 
Pong, S., & Landale, N. S. (2012). Academic achievement of legal immigrants’ children: the 
roles of parents' pre- and postmigration characteristics in origin-group differences. Child 
Development, 83(5), 1543–59. doi:10.1111/j.1467-8624.2012.01790.x 
Pribesh, S., & Downey, D. B. (1999). Why are residential and school moves associated with 
poor school performance? Demography, 36(4), 521–34. Retrieved from 
http://www.ncbi.nlm.nih.gov/pubmed/10604079 
20 
 
Roshchina, Y. (2010). Accessibility of professional education in Russia (No. Working Paper No. 
13). Berlin. Retrieved from http://www.diw-
berlin.de/documents/publikationen/73/diw_01.c.347207.de/diw_escirru0013.pdf 
Suárez-Orozco, C., Gaytán, F. X., Bang, H. J., Pakes, J., O’Connor, E., & Rhodes, J. (2010). 
Academic trajectories of newcomer immigrant youth. Developmental Psychology, 46(3), 
602–18. doi:10.1037/a0018201 
Tovar-García, E. D. (in press). Migration background and educational achievements in Russia. 
Migraciones Internacionales. 
Tovar-García, E. D. (2012). Approaches to study educational and occupational trajectories and 
outcomes. Working Papers on Culture, Education and Human Development, 8(2), 1–19. 
Retrieved from http://www.uam.es/otros/ptcedh/2012v8_pdf/v8n2eng.pdf 
Tovar-García, E. D. (2013a). Determinants of Educational Outcomes in Yaroslavl, Russia. 
Revista Electrónica de Investigación Educativa, 15(2), 100–113. 
Tovar-García, E. D. (2013b). Obrazovatel’nye traektorii shkol'nikov Yaroslavskoy oblasti: 
diskriminantnyy analiz v sravnenii s logisticheskoy regressiey (Educational trajectories of 
schoolchildren in Yaroslavl oblast: Discriminant analysis in comparison with logistic 
regression). Sotsiologiya: 4M, (36), 65–93. 
Tovar-García, E. D. (2013c). Svyaz’ mezhdu obrazovaniem roditeley i uspevaemost'yu i 
obrazovatel'nymi traektoriyami shkol'nikov v Tatarstane [Relationship among parental 
education, educational achievements and educational trajectories of schoolchildren in 
Tatarstan]. Voprosi Obrazovanya, 2, 252–269. 
Tovar-García, E. D. (2014). Determinants of educational outcomes: Analysis of the Republic of 
Tatarstan. Communist and Post-Communist Studies, 47(1), 39–47. 
doi:10.1016/j.postcomstud.2014.01.001 
21 
 
Vaquera, E., & Kao, G. (2012). Educational achievement of immigrant adolescents in Spain: do 
gender and region of origin matter? Child Development, 83(5), 1560–76. 
doi:10.1111/j.1467-8624.2012.01791.x 
Zayonchkovskaya, Z., Florinskaya, Y., Poletaev, D., & Doronina, K. (2014). Migranty glazami 
moskvichey (Migrants under Moscow eyes). Demoscope Weekly, (605-606), 1–28. 
Retrieved from http://demoscope.ru/weekly/2014/0605/demoscope605.pdf 
